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ABSTRACT
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relationships among the teacher education institution and the school
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implemented to assure meaningful results, expanded dialogue, and
collab:-ration regarding both preserciice and inservice programs.'
Finally, all cooperating institutions must recognize and have
opportunities to benefit from the.interchange of resources for the
mutual benefit of all. This program will provide freshmen with'fiela
experiences which would enable them to determine if their interest in
education merits continued professional pursuit and, if so, to help
them decide upon specific subject areas or levels for later
certification. Students will be encouraged to gaindbrOader experience
by observation/participation in non-school agencies. (JMK) .
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School of Education Mission Statement

As a part, of Virginia's diversined system of higher education,

Radford University fuifills the role of a medium-sized comprehensive

university serving theCcomonwealth. The pervasive comMitments Of the

institution are,to teaching and student learning, to the widespread

participation of the faculty, students, and staff in the affairs of "the

fhstitution, and to a demonstrated. willingness to change.

As public university, Radford assumes a responsibility to address

societal -issues,and needs through scholarshjp, research, and creative

activity. The School of Education has a special responsibility

' serving the Commonwealth through. support of Vixginia's educational

nstitutions.

The Radford University School of Education recognites, the importance

of education in American society. We understand and appreciate,the.extent

to which schous serve as a tool in preserving the culture by transmitting

knowledge, appreciation,,and ideals which help to fbster our way of life.

In order that our soCial system might be preserved and improved, we see

education as the primary means through which (Air youth are prepared for

the strardship of our society.

Olir mission is to fosteiz our evolving social systemh,through excellent

preparation of professional educators. Recognizing that- we live in a

diverse and multifaceted society, we see a need for educational programs

that offer veriety and diversity. We recognize that society is in constant

c4nge; thus we seek to move to the forefront in educatioal innovation.

In addition to redesigning and restructuring what is already 'being done,

we seek to create new approeches as yet untried and untested, allowing

room for experimentat.ion_and trial and error in our endeavors.

Our mission requires that we look to the future with energy, optimism,

and courage in being as bold, original, and daring as the educational

challenges that confront us in our, identity as a free people.

More specifically, our mission includes the development of educators

who think Critically and synthesize activifies as:

1. Free persons responsible in free society to:

a. Provide students with a liberal education so as to

acquaint-them with the breadth and depth of human
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knowledge, values, and behavior.

b. Enable each learner to undertake the development and
refinement of a personal philosophy and value system,
and to begin to understand experimentation, research,
andIstudy sO as tofurther,knoledge in areas of
needed competency.

c. Encourage learners to become "thinkers" and "doers,"
rather than just "producers."

d. Be cognizant of social and political problems within
the context of schools and the wider educational

'commOnity.

2.1 Professional technicians to:

a. Assist all students, to gain greater personal under-
standing as a basis for his/her prOfessional ducation.

. Prepare the §tudent in a wide range of performanCe and
subject matter competencies related to his/her professional

role. 4%.*

rs,

c. Enable allstudents.to undertakesystematic and
continuing field experiences in awarietY of

educational settings.

d, Provide a facilitating academic, experiential, and
research environment to develop edutational innovators

- and leaders.

e. Prepare preservice and,inservice 'educators beyond what
has traditionally And historically been "teacher
education," so as to (1) ensure addittonal programcom-.

ponents, and (2) expand our commitments to field center
,concepts, multicultural education, special education,
community-based education and adult learners, and

faculty-staff opportunities.

f. Prepare prospective teachers to make successful
beginnings in their teaching careers,...as endorsed in
Virginia, or as accepted for reciprocity in other states

ng. Provide servi6e and leadership to school systems in
developing new programs of instruction and staff-

development.

h. Conceptualize and analyze educational problems.

1. Assist all students competently in leayning how to learn
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3. Leaders iTi rène.wal .of a more civilized.society t6:,

a. Provide all students with a knew, future oriented 'approach

to teaching dnd learning.

b. Provide in-depth preparation through advanced study and
degrees for.positibng of service anif leadership in pubiic

education.

c. Acquire a sensitivity to the personal and cultural wisis
of today's and tomorrow's society.

c. Develop new roles for the field of education as needed by
all institution'i, including traditionll school agencies._ _ _

A Model for Collaborative Inservide\Education., I II
41.0,.

The relationship which commuly exists between a teacher education ........

... .

institution and the school divisions located within that institution's service
a

area can usu'ally be depicted ai follows:

1. The school divisions cooperate.byproviding the necessary
,Fesources to gupport the field based activittes of the,

teacher education program.

S.

2. The teacher education institutiOn provides nesources and t'

serviCes to support the-inservide.educ-ation needs of the

schools.

The fact that this pattern has existed (persisted?) 'so long does not'

constitute sdffipientevidence to allow it to continue unchanged. Contemporary

.ideas regarding "the education of edaafors" in the future are not consistent

wi6 this more or less traditional pattern.' Rather, one ofthe more exciting

future-oriented models for faculty developmept ind inservice educatton is

based upon'the expanded collaboration an,d cooperation of teacher education

tnstitutions and school divisions to the extent that preservice and inservice

programs are blended into one continuing process! At,the present time, the

'School of Education at Radford Uniyersity is in the kocess,of implementing

this model in three phases:

Phase J - The foundation of the model must be composed of
established relationships between and among the teacher education

institution and the school divisions it serves. These relationships

must be characterized by honestly, candor, and mutual trust. The

continuous emphasis on field services and collaboration on grants

and other projects'at Radford have resulted in the development

of such relationships.

Phase 11 - Once cooperative reationships are established,

specific strategies' mugt be implemented to assure meaningful

results, expanded dialogue, and collaboration regarding both

preservicvand inservice programs. The delivery of special

inservice courses designed by school personnel, the scheduling
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of student tdacbing conferences, the orOnization'of the'Dean's
Advisory Council:providing facilities and support for the
Professional 'Development Center, and similar activities have been
significant in-this regard. -

%.1

Rhase III -'All cooperating institutions must.recognize and have ,

pportunities to sbenefit from the interchange of resources for
the-mutual benefit of all. At the present time) this phaseis
being implemented in two stages at Radford: "

1, Teaching load-equivaiencies have been determined to permit
faculty from the School of Education to fulfil their con-
tractual obligations to the University by providing meaningful
services to'the schools and/or school division. During this

quarter, for example a professor who,has had Ast experibnce
in the reorganization of a public school division is working .

with the central administration of a'local school division
-whTA is in the midst of esimilar Project. 'ThiS service is

provided at no cost.tothe school division.

2. The second stege of this phase will occur in the near futbre.

Thts, will involve wftat has been identified as the "Teacher/
Professor Exchange,Program." :The potential contributions of
inservice teachers providing instruction in preservice
methods coUrses are exciting, to sy the least. Likewise,

the professors who will go into the schools to replace these
'teachers will gain experiences and information which will be
of inestimable value to their work with teacher education

students.

Naturally, thlve are numerous benefits whichcan be derived i'rom the -

implementation of this model. Nowever, possibly the most,significant reward.'

will be the realization that teacher.educators and inservice teachers/

administrators must present a unified fron i. in order, to respond to the

challenges of education in the nture.

In order to effectively implement-these suggested.strategies for change,

we must noronly create new learning environments that are recepdve to this

kind of change but also insure the acquisition of leadership pdrsonnel that

can support and are willing to defend these concepts. Without a philosophical

commitment on the part of those'parties involved and an environment that

facilitates growth, teacher education will never reach'its fullest potential.

regardless of whatever financial support is present.

Good teaching is both an art and a science. Schools,of education cannot

effectively insure the attainment of both general and specialized competencies

by the prospective teacher without his/her feeling both adequate aql enthusi-

astic toward the.goal of becoming a "qualtty" teachet:. Research has consistently

supported the fact that extended field experiences,in educational settings

contribute positivelY to teaching success.

This program Will Rrovide freshmen immediate entry into the schdols
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enaUing them to determine if their interest in education merits continued

prOfessional puituit and, if so, to help them to decide upon specific subject,

areas and/or levels of teaching for later certification vithiri the program of.

teacher training. Students will be encouraged to gain broader experience by

observatiOn/participation in rion-school'agencies; e.g. day care centers,

nursery.schools, spdcial training centers, etc.

The purpose of the program ts threefold:
(a) td broaden thp student's understanding and perspective of the

educational process through logged observations;

(b) to enable the professionally interested student to better define .

his/her subject matter and/or grade level areas' ot specialization;
and

(c) to provide a practical and tangible framework to reference for
subsequent course.work in the liberal arts and professional
education.

The intent of the pr ram will be to permit reshmen'and sophomores an

opportunity to gain grea er insight concerning teaching as a career. Each

student will be. expecte to:

(a) .ittend regul r lectures each week for ten vipeks;

(b). maintain in,ObsevatIon Log which will include.at least a
100-word analysis/description of each activity; and

(c) consult regularly wfth the university supervisor.

Freshmen will be encouraged to engage in observation and pqrticipation

activities which include but are not restficted to fhe chosen major. A
0

minimum of 25 clock hours of field based expeHences will be required of eaCh

freshman stlident; a'minimum of 40 clock hours,*for each sophomore.

The university supervisor will be responsible for preparing the class

rectures, and will serve in a continuing role as advisor to the assigned,*

students.

Identified 6.xit skills which students shOuld possess up6n completion of

this program include the following:

--(a)----an--on--s-i-te-unders.tanclingof,teaching style &lid learning

behavior--and the range of abilities involved;

(b) an insight into the need for thepresence of cognitive,'socio-
affective, and psychomotor behavioral objectives in lesson

preparation and implementation;

(c) an appreciation for the,cultural, sociar,, ethnic, and economic

pluralism of Student clientele; and

.(d) a better assessment of their own professional goals, standards,
teaching aptitude, expectations, and suitability for a teaching

career.

,
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Student Teacher Exchange Program.

The Student Teacher Exchange program is a cooperative effort involving

our School of Education, Norfolk State Untversity, and Old Dominiop UniverSity
4

(both .institutionsoare located in Norfolk). StlAents" who desire to participate

register at their hoMe instiiution. Placement and superviSion:"responsibilities'

are assumed'by'the cooperating institution,and students comply with the re-gu=

lations of the' host school. Evaluations are conducted using the forms and

procedures Tequired by the home institution.
,

Although exact figures are not available, one estimate is that aRproxi-:

mately twenty of our students have participated Th the proram and at least

twelve of these studehts have been employed bylbne of the urban gchool

divisions.
..f 0

Upon graduation, students who participate in this prO.gram will haNe pad

experiences covering a wide range of social and e6noMic patterns.. In pm-
,.

student teaching field experiences, students are placed'in schools near thg

uniyersiAy campus. Consequently, tney are exposed.to a ruraj environment in

contrast to the enN;ironment in the urban student teaching experience.

Another related component of this program:involves the cooperative

efforts of our School of Education and the WeSt London Instttutb of Higher,
,

Education in London, England. Un.ciergraduate students from Radford are prcr-

vided opportunities to complete a portjon of their student teaching

requirement in schools cooperating with' the Institute. Students l:ive with a

'family in England or reside.irLa college'dormitdry during their stay.

English students visit Radford University ih-the fall of each year for similar

experiences

A student who participates in this Rrogram may earn up to eight quaher

hours of credit. . 'mese hours may be applied to the number required,for

student teaching iffa student's"program.
e

Undergraduate Overseas Exchange Program

The Sc,hool of Education at Radford University and th West London

Institute of Higher Education in ilichmond-on-Thames in England have al4so

cooperatively developed a program that will assist,students at West London

Insfitute of Higher Education and student\s at Radford to participate in

academic and cultural programs at the host institutions.

Each Fall, students'from West London Institute of'Higher Education

will come to Radford University for a period ofrbne month and will be,

provided room ahd board, access to classes of their choice, professional

<,



assistance in advising,,Ocial and cultural' events, and on overall m.

immersion in the educational, personal!, and cultural Tife of

Radford University in varticular and Virginia in general% At.a point

convenient to Radford Unive.rOty students, an equal number of&students'

will be ailowed to attend the West London Institute:of Higher Education
- r

and enroll in a prograW,that parallels their own at Radford with no cost

for tuition: 'A ã result of this opportunity.,'RadfOrd University

'students will not only be able to live and learn in England fOr a full

semester but will have the opportunity to visit Many of the world's

great muSeums, churches, and art galleries as a result of the.field

eXperience,cpmponents that armn integral part of many of the courses of 1

study in British universities including West London Institute o-f Higher
,

Education.,

Radford UniversiiY is in the forefront in international edugatton

through participation jn this unique overseal exchange.

Conclusion
1 .

As we know, change occurs in education moreslowly than in, most

other social institutions. Evidence of Change has,"in factibeen almost

nonexisten't in many-quarters for a number of years, and practitioners. of

teacher educationhave been more concerned with .enegin'g in rhetoric

rather than action. Consequently, a revieW of the literature indicates

that many attempts have beep made to devisexhange-oriented teather

education, and most of these efforts to date have provn unsuccessful.

Teacher educators Must assume a. posture,which is open to change and,

at the same time, ,Ahey must be willing to make an active commitment to

implementing change if viable results are to become evtdent.

Ravitch has stated that'achieving the highest potential is "first

of all a matter of setting our sights'and then devising a series of small

moves in the right,direction....The Tao sAys-, 4A-,journey-ofa thousand.

miles muSt begin with a single step.' We know wiTich steps to take; our'. 4.e.

problem will continue to be--ai it has always been=-reaching agreement

on where we want to go."

Teacher .educatqrs must come, then, to accept the fact that the

delivery of programs and services through the traditional lock-step
,

.approach i no longer sufficient for 'present and future needs qt--,

.education. Rather, what is needed is aceptance and applidation ofthe

principles embodied in an appr.oach Whi9h focuses on developing partnerships

9
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. .

for the collabOrative delivery Of preservice and inservice eddcation.

This perspettive requires:an Amalgamation of a number of.areas and

publics;,and this.amalgamation,,.or integraiion; is absolutely_estential

t

if positive change is..to accur. ,
A Aje

Warren Bennis spated that aere is no simpte solUtion to the.problems
, .

facing highqr education., Ne.continues:

--,But one thing we must recognize is this: Adademic
leadership must'develop the vision and'the strength -w

to call the thots. There Are risks tn taking'the.
The,greaterrisk is to wait for-Mers...

This means-that colleget and universities have to .

recognizethat they need leade-ship, that thei.r need --
is vision, endrgy, and drive, rther than a bland
and safe figurehead:

The School ofsEducation at Radford University ha's taken the,first

small steps toward change and has responded to the need for leadership
=,.

. .
.
,

by formulating new apOroaches in teacher education which focus on a
\ . .

. .
.

collaborapve management deitgn. The-faculty and administratjon of the

School.of Education at Radford University have provided tangible evidence

qf an open commitment to creating new lering environments and strategies
.'r.:,.

as a mearks of responding to the realities; tne.rdierds,artd the demaaPs

ofan ever-changing society.
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